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Instructional Program for Adult people living with disability. 
Introduction 

Living with disability puts a person into a special attention. He or she will need attention from the guardian or the care giver. Adult education on people with disabilities may revolve of various societal problems. We know people with disabilities are among the marginalized people in most communities. They are neglected and ignored even in the state levels. In most cases, you will find that their education levels are also poor. Studies have shown that, people with disabilities are not educated and some who are educated are only given basic education. Special education for people living with disability instructional program is a specially designed instruction for adults living with disabilities. 
The Individualized Education Program is the critical document, required by the Individuals with Disabilities Education Act of 2004 that ensures that adults with disabilities received Free Appropriate Public Education and provided the way in which these adults will receive the special education. It provides the current academic achievements and functional performance of the individual.  It will then provide the annual goals and how the learners’ progress will be measured to these goals.  It provides any specific special education or related services or accommodations that will be provided to the learner
Rationale

The first step in writing an instruction program is to state the learners present levels of academic achievement and functional achievement. This statement provides the current functional performance and academic achievement of the learner at the time the program is being created.  The performance and achievement can differ based on age and on the effects of disabilities on their learning, (Gibbs & Dyches, 2016). For example, Gibbs & Dyches provide the example that learners who cannot identify colors may have a more academic based goal whereas others may have a more functional goal such as sorting laundry. This justifies the need for the adult education for people living with disability. Creating a self-dependence community of the disabled created a well able society. It is very importance for every state to desire such a community. The people will stop being a burden to others who will literary become their slaves. 
Objectives
Knowledge, the learner, is starting to enable the teachers to know where the learner’s starts and what goals and objectives that are measurable they need to achieve. The statement will describe the disability affecting the learner academically and functionally; for elementary and secondary learners. It will describe how their disability will impact their ability to participate in the general education curriculum, and for learners how their disabilities will allow them to participate in their age-appropriate activities. 
Measurable annual goals are the best estimate of the program on what the learner should be able to achieve within one year.  These goals must be measurable, meet the learner’s additional educational needs as a result of the disability, and must meet the learner’s needs as it relates to how their disability may interfere with involvement in the general education program These goals are measurable because they must be observed or measured in some way that is was achieved, to be measurable it must be demonstrated such as to write a correct answer other than understanding and answer. The goals are written in collaboration with parents, other school professionals such as a principle or general education teacher, special education teachers, the learner, or other special service providers such as a speech pathologist for students with speech issues. The broad objectives will be to equip the disabled with knowledge to apply in their living and also enable them acquire job opportunities.
Participant demographics 

The demographics in this program is entirely adults living disabilities. This will include both male and female gender. My instructional program will partake anyone in the age bracket of 15 years to about 45 years disabled and willing to be educated. I have described this precisely in order to be sure what demography I will be dealing with.  This will ease my operations in administering some assessment to describe a learner’s academic or social behavior.  Monitoring is the act of comparing student achievement to desired goals.  Reporting provides oral or written information regarding student achievement. Measurement of the progress of each learner is important to allow teachers to track that their student is on track to meet their goals.  When it has been determined that they will not meet their goals, then the teacher can look to make an adjustment or make changes in the instruction being given to the student to help ensure that the student does reach their annual goal, (Kim, E. J., & Roh, Y. S. (January 01, 2019).
The leaners in my demographics with exceptionalities should be provided every opportunity to achieve their annual goals. This will done by ensuring that appropriate services needed are articulated in the program.  The instructional needs to describe the specific settings and how specialized instructions will be provided to the student.  Special education plus related services accomplish two purposes: 
(1) They help the student achieve annual goals, and 
(2) They do this in the least restrictive environment
To the maximum extent possible it is important to include learners with disabilities into classes and activities with their non-disabled peers.  When this is not possible, there are alternative placements available such as half a day in a recourse classroom, instruction in a separate school or at home. The program is therefore required by law to state the services available to the student which can include special education services related services and supplementary aids and services. 
Program logistics 

Learners with disabilities should not be alienated and thus to the maximum extent possible should be involved in the general education curriculum as well as other extracurricular and nonacademic programs with nondisabled students.  When this is not a possibility, the program must explain why and to what extent the disabled student will not participate.  Exclusion is a significant concern for all because when keeping disabled students separated they do not benefit from teachers’ content knowledge and from opportunities to learn with and from their peers without disabilities, (Qamar, Z., Hernandez-Garbanzo, Y., & Misra, R. (January 01, 2015).  These opportunities are important for the social growth and life experience for the disabled student.  Children and adults with disabilities are a part of the whole creation, and they should be included in every opportunity available to them.  
Consistent with the goal of involvement and progress in the general education curriculum. Learners with disabilities are to participate with non-disabled students in the state- and districtwide assessments. The involvement of disabled students in the participation of these assessments ensures that education professionals are accountable for the appropriate progress of all students. Not all disabled students can participate in these assessments and thus accommodations will need to be made.  For example, a learner with special needs such as being in a wheelchair will be accommodated with a desk that is adjustable to fit the wheelchair.  A learner that is visually impaired may receive a braille copy of an assessment.  Other examples can be having directions on the test read to the learner or making the language of the test more simplified and easier to understand. It is necessary to provide an alternative assessment which is based on alternate achievement standards that are linked to grade-level content standards but have been reduced in complexity, depth, and breadth. Although the assessment is different than the standard state or districtwide assessment it still must be aligned with the state and district-wide standards promoting the highest achievement standards to be met. The program will run for 2 years for every learner at basic level and 3 years for expert level depending on the needs assessment I did. 
Conclusion
The transitioning instructional program competes for learner with disabilities at age 15 and older.  The plan is written with the intent to prepare the adult learners with disabilities for adult life.  The plan may be completed for learners younger than 15 years if the instructional program team determines it is necessary but it usually will be established at the age of 15 and updated annually until the student is no longer receiving special education services.   There are several competent of the plan, all of which are measurable postsecondary goals based on age-appropriate transition assessments related to education, training, employment and independent living skills, where appropriate. The program will provide a listing of transition services available to them and a statement regarding their rights as they reach the age of majority.  Transition services can include the additional instruction that may help them pursue postsecondary goals, other services available to them and community experiences available outside of school.  For example, a young adult may be given some on the job training, or they may receive some services in properly budgeting and shopping.  The intent is for the individual to be a successful person in the community capable of caring for themselves if possible.
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